








needed. Adults learn best when learning is focused on them, not the

teacher. This is called andragogy, the process of helping adults learn.

While traditional learning what it was like to sit in a classroom
like rows of desks and chairs faced the teacher at the front of the room.
As a student , s/he is to be quiet, listen to the teacher, and do what s/he
was told. This is an example of teacher-centered learning, usually

involving children, called pedagogy.

In this context, Knowles (1996:15), a pioneer in the study of

adult learning, observed that adults learn best when:

1. They understand why something is important to know or do.
They have the freedom to learn in their own way.

Learning is experiential.

The time is right for them to learn.

O

The process is positive and encouraging.

Here are some of the main differences between pedagogy and

andragogy as it is stated by Smith (2010:88)

PEDAGOGY ANDRAGOGY

—Learner is self-directed and moves
—The learner is dependent on towards independence

LEARNER: the instructor, the teacher schedules all the e e responsibISlothe

activities; determining how, when and learning

where they should take place
—Self-evaluation is seen




—Teacher is the one who is responsible

for what is taught and how it is taught

—Teacher evaluates the learning

—There is little experience which could

—There is large quantity of experience

be gained from this kind of learnin i
LEARNER'S . gained
EXPERIENCE —Method is didactic — Method used is problem

solving, discussion,service-learning'"”
READINESS TO —Standardized curriculum set which will | —Curriculum is more application
LEARN be based on societal needs based and it revolves around life
ORIENTATION —Here, it is a process of acquiring subject | —Here learning is for performing tasks
TO LEARNING matter and solving problems
R —It is driven by internal

—Motivation is by external pressure, and L

MOTIVATION motivation.Includes self-

there is lot of competition for grades L
actualisation, self-confidence etc.

1.3 Characteristics of Adult Learners

Adult learning theory has developed a series of characteristics
that define the difference between adult learners and “traditional”
learners. These characteristics determine the teaching methods that will

most successfully promote learning in an older population of students.

1. Adult learning is selective. This means that adults learn will
learn what is meaningful for them. They are “not very inclined to
learn something they are not interested in, or in which they cannot
see the meaning and importance” (Rubenson, 2011: 49).

2. Adult learning is self-directed. Adults take responsibility for

their own learning. Malcolm Knowles defined self-directed
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learning as ‘“a process by which people identify their learning
needs, set goals, choose how to learn, gather materials, and

evaluate their progress” (ibid, 2011:53).

3. Adult learning experiences. Adult learners also bring years of
previous knowledge and experience to the classroom, as well as
an established system of values and beliefs governing their

thought (Jarvis, 2004:144). They expect to be treated as adults.

4. Adults often have a problem-centered approach to
learning, and are interested in content that has a direct
application to their lives. They want to see immediately how the
course content is relevant to their current problems or situations

(Rutherford, 2012:127).

5. Finally, adult learners have been away from formal
schooling for many years, and may have had negative
experiences with school. These adult learners may be reentering

schooling with anxiety and low self-esteem (Rubenson, 2011:53).

Adults may also associate traditional classroom environments

with something that is appropriate for children, therefore they may

“prefer to learn in contexts that are... as little like ‘school’ as possible”

(Davis, 2013:70) The impact of these characteristics on student

learning is not limited to the face-to-face classroom. These

characteristics also affect the way that adult learners will approach

learning in the online environment as well (Milheim, 2011:29). For
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example, in a study of adult learners in the United States, the most
highly rated design elements in a blended online learning environment
were those that provided “personal relevance in what they learn,
participation in setting their learning outcomes based on their real-
world needs, self-direction of their learning resources and pathways,
and establishment of an active learning community” (Ausburn, 2004, as

cited in Cornelius et al., 2011:388)

Adult learning is frequently spoken of by adult educators as if
it were a discretely separate domain, having little connection to
learning in childhood or adolescence. The current papers will examine
critically this claim by exploring four major research areas (self-
directed learning, critical reflection, experiential learning and learning
to learn) each of which have been proposed as representing unique and
exclusive adult learning processes ( http://adulted.about.com/od/

teachers/a/teachingadults.htm.)
1.4 Adult Learning Principles

Zoller and Harrison (2007:90-92) state that there are eight adult
learning principles grounded in neuroscience and andragogy, the study

of how adults learn, to help guide ones presentation.
1. Principle of Active Learning

Active participation through discussion, feedback and activities

creates more learning than passive listening or reading. As a presenter,



find ways to reduce the amount of content covered and allow the

participants to discuss the content with each other.
2. Principle of Problem-Centric

Adults come to one presentation expecting to get their problems
solved. They are not there just to get more information. If s/he
presentation does not help them solve their pressing issues, it will be

forgotten. Adults are problem-centric, not content-centric.
3. Principle of Previous Experience

New information has to be linked to previous knowledge and
experience or it will not be remembered. Allow participants time to
discuss with each other how the new information connects with what
they already know. As a speaker, sometimes s’/he may need to help

them see the connections.

4. Principle of Relevance

If the information being presented is not relevant to the
listener’s life and work, it will not get their attention. As a speaker, the
content must have meaning and immediate relevance. If the concepts
are complicated or difficult to understand, the listeners will lose

attention.



6. Principle of Emotional Connection

Presentations that connect with a learner’s emotions are more
likely to be remembered, recalled and learned. Fear is not a good
motivating factor for learning as it causes the brain to react in a fight or
flight syndrome. Fear actually hampers real learning. As a speaker,
debrief participants after emotional stories or experiences so that they

can reflect and learn from their feelings.
7. Principle of Self-Learning

Adult learners have some strong beliefs about how they learn.
These beliefs, whether accurate or not, can interfere or enhance their
learning. As a speaker, always explain why the audience should
participate in specific activity and how the process as well as content

benefits their learning.
7. Principle of Alignment

Adults expect that a presenter’s content, learning outcomes and
activities be aligned together. If the learning outcomes do not match the
content, the learner feels disconnected and learning is hampered. If the

learning activity seems childish or forced, learning is lost.
8. Principle of Fun

Learning should be fun! As a presenter, if you are not having

fun presenting information and facilitating learning, then the speaker



should stop. By all means, make learning fun, enjoyable and filled with

laughter!
1.5 Major Areas of Research on Adult Learning

Brookfield (1995: 102-110) discusses four areas discussed
which represent the post-war preoccupations of adult learning
researchers. Each area has its own internal debates and preoccupations,
yet the concerns and interests of those working within each of them
overlap significantly with those of the other three. Indeed, several
researchers have made important contributions to more than one of
these areas. Taken together these areas of research constitute an
espoused theory of adult learning that informs how a great many adult

educators practice their craft.

1.5.1 Self-Directed Learning

Self-directed learning focuses on the process by which adults
take control of their own learning, in particular how they set their own
learning goals, locate appropriate resources, decide on which learning

methods to use and evaluate their progress.
1.5.2 Critical Reflection

Developing critical reflection is probably the idea of the decade
for many adult educators who have long been searching for a form and
process of learning that could be claimed to be distinctively adult.

Evidence that adults are capable of this kind of learning can be found in

10



developmental psychology, where a host of constructs such as
embedded logic, dialectical thinking, working intelligence, reflective
judgment, post-formal reasoning and epistemic cognition describe how

adults come to think contextually and critically (Brookfield, 1987:211).

As an idea critical reflection focuses on three interrelated
processes; (1) the process by which adults question and then replace or
reframe an assumption that up to that point has been uncritically
accepted as representing commonsense wisdom, (2) the process
through which adults take alternative perspective on previously taken
for granted ideas, actions, forms of reasoning and ideologies, and (3)
the process by which adults come to recognize the hegemonic aspects
of dominant cultural values and to understand how self-evident
renderings of the 'natural' state of the world actually bolster the power

and self-interest of unrepresentative minorities. (Brookfield, 1991:44).
1.5.3 Experiential Learning

The emphasis on experience as a defining feature of adult
learning was expressed in Lindeman's frequently quoted aphorism that
"experience is the adult learner's living textbook" (Lindeman, 1926: 7-
25) and that adult education was, therefore, "a continuing process of
evaluating experiences" . This emphasis on experience is central to the
concept of andragogy that has evolved to describe adult education
practice in societies as diverse as the United States, Britain, France,
Hungary, Poland, Russia, Estonia, Czechkoslovakia, Finland and

Yugoslavia (Savicevic, 1991: 188; Vooglaid and Marja, 1992: 322).
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The belief that adult teaching should be grounded in adults'
experiences, and that these experiences represent a valuable resource, is
currently cited as crucial by adult educators of every conceivable
ideological hue. Of all the models of experiential learning that have
been developed, Kolb's has probably been the most influential in
prompting theoretical work among researchers of adult learning (Jarvis,

1987:94).
1.5.4 Learning to Learn

The ability of adults to learn how to learn - to become skilled
at learning in a range of different situations and through a range of
different styles - has often been proposed as an overarching purpose for
those educators who work with adults. An important body of related
work (focusing mostly on young adults) is that of Kitchener and King
(1990) who propose the concepts of epistemic cognition and reflective
judgment. These latter authors emphasize that learning how to learn
involves an epistemological awareness deeper than simply knowing
how one scores on a cognitive style inventory, or what is one's typical
or preferred pattern of learning. Rather, it means that adults possess a
self-conscious awareness of how it is they come to know what they
know; an awareness of the reasoning, assumptions, evidence and

justifications that underlie one's beliefs that something is true.

Research on learning to learn is also flawed in its emphasis on
college students' meta-cognition and by its lack of attention to how this

process manifests itself in the diverse contexts of adult life. That
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learning to learn is a skill that exists far beyond academic boundaries is
evident from the research conducted on practical intelligence and
everyday cognition in settings and activities as diverse as grocery
shopping and betting shops (Brookfield, 1991:48). The connections
between a propensity for learning how to learn and the nature of the
learning task or domain also need clarification. Learning how to learn
is much more frequently spoken of in studies of clearly defined skill
development or knowledge acquisition, and much less frequently
referred to in studies examining emotional learning or the development

of emotional intelligence.
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Section Two

Adult Learning :
Learning, Teaching

& Assessment



2.1 Adult Learning Styles

A learning style refers to how a person learns, categorizes, and
processes new content. Each person may have multiple preferred
learning styles. The three primary learning styles are: visual, auditory,
and kinesthetic (Knowles,1996:76)

1- Visual learners tend to learn by looking, seeing, viewing, and
watching. Visual learners need to see an instructor's facial
expressions and body language to fully understand the content of
a lesson. They tend to sit at the front of the classroom to avoid
visual distractions. They tend to think in pictures and learn best
from visual displays. During a lecture or discussion, they tend to
take detailed notes to absorb information.

2- Auditory learners tend to learn by listening, hearing, and
speaking. Auditory learners learn best through lectures,
discussions, and brainstorming. They interpret the underlying
meaning of speech by listening to voice tone, pitch, and speed and
other speech nuances. Written information has little meaning to
them until they hear it. They benefit best by reading text out loud
and using a tape recorder.

3- Kinesthetic learners tend to learn by experiencing, moving, and
doing. Kinesthetic learners learn best through a hands — on
approach and actively exploring the physical world around them.

They have difficulty sitting still for long periods of time, and
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easily become distracted by their need for activity and

exploration.
2.2 Teaching Adult Students

With the number of non-traditional students growing, many
educators have discovered that adult learners are fundamentally
different than their younger counterparts in many ways. Yet, most
instructors have been left to their own devices to figure out how best to
reach these students who come to class with an entirely different set of
challenges, demands and expectations, and generally at a much
different level of maturity.

How can instructors better accommodate and encourage adult
student success in a classroom setting? Here are a number of ways to
create a better environment for adult learners, no matter what the
subject material.

1- Treat them like the adults they are. Adult learners are generally
more sophisticated and experienced than their younger
counterparts and they benefit from realistic examples of skills
they can use in “real life.” “Adult learners will be empowered as
they discover they have a great deal to teach their younger
classmates, and the dynamic is mutually beneficial,” said Thomas
Lisack, an instructor at Rasmussen College in Wausau, WL
Lisack recommends incorporating intergenerational discussions
on issues that otherwise have a generational divide as appropriate

for the subject matter to engage learners of all ages.
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Be aware that their classroom skills may be “rusty.” Some
adult learners have not been in a classroom for 30 years, so one
may need to remind them of basic rules and etiquette, such as
raising a hand if s/he has a question. At the same time, reassure
them that, as the instructor, s/he will not be judgmental of their
life experiences or their perspectives, and that they will be

evaluated only on their mastery of the content. Be generous when

it comes to formatting issues such as APA writing guidelines.

Instead, focus on content. “I have found adult learners to be self-
conscious, even apologetic, when it comes to being in the
classroom,” Lisack noted. “They might even exhibit some shame
because they feel decades behind their classmates. The more you
can break down these walls of insecurity, the better”.

Consider and acknowledge the techmology gap. Students in

their 50s and 60s are generally not nearly as tech savvy—or tech

dependent, as some would argue—as 18 or even 30 year olds.
Assess each student’s level of proficiency as it relates to class
requirements and compensate. Lisack said he once spent three

hours after class teaching a group of displaced workers—many oﬁ/

|
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/
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whom had never used a computer—the finer points of Microsoft

Word. “The students were very grateful. 1 felt I’d accomplished
something important to help them on their educational journey
and it was very satisfying,” he said. Even if they are skilled with

technology, adult learners tend to have dramatically different

habits. “While younger students may be tethered to technology, |
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adults have longer attention spans and traditional classroom
approaches appeal to them,” Lisack said. “This does not mean
you can lecture to them for three hours, but you can expect the
older learner to concentrate on complex material without feeling
‘withdrawal’ of from a technology device”.

Be efficient with lessons and activities. “Move fast and don’t
waste anyone’s time,” advises Andrea Leppert, adjunct instructor
at Rasmussen College in Aurora/Naperville, IL. “Adult students
have jobs, sometimes children and tons of responsibilities, so
pack every class with information and useful activities.” Consider
balancing instructional time with “lab” time, giving students an
opportunity to do modeling work or homework in class to give
them a better chance of accomplishing all the requirements on
time. Leppert also suggests being “strictly flexible” — diligent in
your expectations, yet understanding about busy lives, illness and
working late. “Like any job, it’s not to be abused, but as grown-
ups, we have priorities that sometimes take precedent over
finishing assignments,” she said. “Build in safety nets that allow a
limited number of late assignments to maintain flexibility,
accountability and expectations of excellent work”.

Be creative: Use the unique vibe or personality of each class to
teach the lesson and choose activities that engage, and even
entertain to some degree. Pair highly motivated students with

those less skilled on projects to create peer encouragement and
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mentoring. Leppert says this strategy keeps students interested,
attendance high and motivation strong.
Finally, beyond specific tactics, both Lisack and Leppert
emphasize personal growth when working with adult students. While
younger students are encouraged to do well on standardized tests and

accustomed to being compared to their peers in this way, adult learners

are challenging themselves (Brookfield, 1992: 79-93).

2.3 Effective Teaching Methods

Using the adult learner characteristics listed above, several
teaching methodologies have been determined to be effective when
teaching adult learners. These methods can be divided into five
categories: self-directed, active, experiential, collaborative, and
narrative.
2.3.1 Self-Directed

Self-directed learning is independent—it provides the learner
with the ability to make choices, to take responsibility for their own
learning, and “the capacity to articulate the norms and limits of learned
society, and personal values and beliefs” (Goddu, 2012:169). In self-
directed learning, the instructor shifts from the leader of the learning
experience to the “facilitator of learning,” becoming “a source to be
tapped, as required by the learner” (Robotham 1995, as cited in Goddu
2012:173). Self-directed learning provides students with the

“opportunity and freedom to choose the means of acquiring knowledge
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that is best suited” to them based on their own self-knowledge (Alex et
al., 2007:13-22).
2.3.2 Active
Active learning provides students with opportunities to

enhance skills, improve their critical thinking, and “gain knowledge in
an efficient way” (Karge et al., 2011:53). Active learning provides
students with opportunities to apply their own background knowledge
or prior experience, and instructors with the opportunity to assess
existing student knowledge.
2.3.3 Experiential

Experiential learning allows adult learners to make practical use
of their knowledge and apply it in a context similar to the way that
knowledge would be used in real life (Goddu, 2012:173). Experiential
techniques, such as discussion, simulation, case method, and problem
solving, tap into the experiences of the learner, engaging adult learners
(Caminotti & Gray, 2012:440).
2.3.4 Collaborative

Collaborative learning is effective for adult learners because it
allows them to use their “shared connections and experiences to explain
and build upon concepts from class in ways instructors cannot” (Davis,
2013:69). Adult learners have reported their appreciation for the
“Interactive learning environments” created through collaborative
learning (Scherling, 2011: 14).

For adult learners who already hold professional positions,

“collaborative group work sharpens current skills.” Furthermore, it
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benefits the class by leading to “group affiliation and the development
of academic identity” (Davis, 2013:73). In the online classroom,
collaborative projects, like group work, “promote a supportive learning
environment,” providing the “communication and interaction needed to
reduce isolation and build group engagement” (Scherling, 2011:16).
2.3.5 Narrative

In narrative learning, adults are given the opportunity to form
a link between “lived experience and curricular content. Because adult
learning has to do with meaning making, these autobiographical
connections are integral to the process” (Clark & Rossiter, 2006:19).
Autobiography encourages learners to identify where their value
systems line up or diverge from the new concepts or ideas being
presented in the course content .

Learners are encouraged to see how they are situated within
the narratives created by family, organizations, cultures, and societies.
Personal stories “serve not only to link the concept to students’ life
experiences, but also to transcend those experiences and see the larger
social and cultural structures that shape their lives and their meaning-

making” (ibid:33 ).
2.4 Assessment of Adult Learning

Daines & Graham (1993:80-85 ) say that assessment involves
the sampling of some aspect of a person's learning/knowledge at a
particular moment. Depending upon the kind of sample taken,

inferences can be drawn about that person's achievements, abilities,
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motivation, aptitudes and so on. These inferences can in turn be used in

a number of ways:

1. to diagnose a student's strengths and weaknesses.
2. to provide him/her with feedback about how he/she is doing
3. to sustain a sense of motivation and interest to provide a formal

recognition of accomplishment or competence

The results of assessments are statements of student competence
at a particular time. The currency of an assessment decision is the
extent to which the results of that assessment are an acceptable
statement of current or future competence. However, assessment is
about more than merely testing. Constant communication with students
provides an opportunity for tutors to gauge opinions, track levels of
comprehension and to identify areas of confusion. Likewise, interactive
classwork or class presentations ensures students can demonstrate their

learning, exchange ideas and display their own brand of creativity.

Where assessment is used to identify areas of strengths and
weaknesses, potential ability or aptitude, it is described as diagnostic;
where assessment takes place during a learning sequence and is used to
provide feedback to the student about how s/he is doing and
progressing towards a desired end, it is described as formative; where
assessment is used to measure the extent of the learning that has taken
place at the end of a sequence, it is described as summative (Daines, &

Graham,1993:116).
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The art of teaching adults effectively requires an understanding
of various principles or characteristics of how adults learn, and requires
making an effort to apply some of those principles to practice. The
three major points presented in this research and the implications for
practice issuing from each are not mutually exclusive. Suggestions for

applying these points for adult learners include the following:

1- Incorporate more writing in more contexts in the adult education
setting to promote self-reflection and articulation of learning. Use
ungraded, short and timed prompts such as “quick writes,”
Writing is a natural means of self-reflection, and sharing personal
writing is a way to bring stories of personal challenge, growth,
resilience, and dreams into dialogue.

2- Engage adult with online communities, as contributors, readers,
and peers, to foster their self-directed learning, self-study, and
persistence.

3- Provide feedback that challenges learners’ assumptions and
deepens their critical thinking. However, in order to develop and
improve adult learning, feedback is an integral part of assessment
process. Recording and giving feedback is examined in greater
detail in the feedback page. Assessment exercises also indicate to
tutors whether their teaching has been successful and can help to
identify areas of course work that might need to be altered or

delivered in a different format.
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